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Normanton Junior Academy, Wakefield
https://normantonjunioracademy.org/wp-
content/uploads/sites/5/2021/11/Pupil-
Premium-Strategy-Statement-Website.pdf

Tomlinscote School, Surrey
https://www.tomlinscoteschool.com/attachments
/download.asp?file=3886&type=pdf

The first ‘overview’ section is just about basic 
information about the school.

Note the removal of end of key stage 2 / 4 
performance data and encouraging of schools to 
take a long term approach. 

https://normantonjunioracademy.org/wp-content/uploads/sites/5/2021/11/Pupil-Premium-Strategy-Statement-Website.pdf
https://www.tomlinscoteschool.com/attachments/download.asp?file=3886&type=pdf


The statement of intent is an opportunity for schools to tell their story, 
beyond simplistic data. The key questions are listed on the document. 

But for me this is about explaining to both internal and external 
stakeholders about our ambitions, how we aim to achieve them and 
what are our underpinning values and principles. The ‘intent’ is 
something that all school staff should understand at a strategic level, and 
what their individual roles are making a reality. 



The change from ‘barriers’ to challenges is important. It is beyond 
semantics. It is important to avoid always framing disadvantage as a deficit 
model. As stated above, it is vital that assessment, not assumption drives 
approaches. Disadvantage goes beyond Pupil Premium eligibility.

Poorly identified challenges lead to poorly identified activity, leading to 
weaker outcomes for pupils and sometimes in initiative fatigue around 
address disadvantage. It leads to the ‘supermarket sweep’ approach to 
disadvantage grabbing intervention for Y6 / Y11. Early intervention 
focussed on need enables pupils to thrive in school. 

Look to be as precise as possible. Centre in on the key things that are 
preventing disadvantaged pupils from attaining as well as they might. 
Academic and pastoral issues should be included. Developing pupils’ oral 
language and reading comprehension is often at the heart of an effective 
strategy.

‘Many of our pupils eligible for Pupil Premium have additional 
vulnerabilities (e.g. SEND)’. Whilst these may be characteristic of pupils at 
risk of underachievement, it is important to unpick the actual issues that are 
most preventing disadvantaged pupils from attaining well. Pupils are not at 
risk of underachievement because they are SEND – rather, there needs to be 
careful consideration how additional needs are impacting on learning e.g. 
autism / anxiety / language.
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Intended outcomes are determined before activities. Experience tells us 
the level of resource and expertise needed to address disadvantage is 
often underestimated, especially when we don’t clearly define intended 
outcomes. 

Well defined success criteria are key to good / dispassionate impact 
evaluation. Decouple impact evaluation from accountability. Vague 
success criteria make it easier to claim success. Remember that 
colleagues involved in the implementation of an approach are not always 
the best judges of success. Be wary of activity being mistaken for 
outcomes.

The intended outcomes link should closely to the challenges pupils face.

It is important to be mindful of success criteria that are actually activities. 
For example: ‘Learning Support reports are produced as soon as possible 
for children that need them. The information in the reports is shared with 
parents and used to plan in class (and small group) activities and 
interventions.’



The activity section uses the EEF’s tiered model. There is no longer any need to list the individual costs of activities, just the budget associated 
with each tier.

Schools should link activities with challenges and ensure that activity is informed by research evidence that it may be effective. It is important 
to remember that research evidence can only point us in the right direction. We should use it to inform our decision making, not justify it. 
Evidence we can use goes beyond the EEF toolkit and may include small, in school experiments as well as meta-analysis and RCTs.



‘It’s just quality first teaching…’ NO!

Vessels Moored off a Jetty 
National Gallery, London

Artist Jan van de Cappelle

Artist dates 1626 - 1679

Pupils with strong language, good background 
knowledge, self-efficacy & good self-
regulation skills can thrive, even if elements 
of teaching such as explanations relationships 
are not always perfect. 

Pupils with more limited language, 
background knowledge & self-regulation skills 
need the highest quality explanations, 
formative assessment & strong relationships. 
High quality, inclusive teaching matter for all 
pupils, but particularly for those that find 
learning more difficult.

https://www.nationalgallery.org.uk/artists/jan-van-de-cappelle


What are the best bets, given our 
understanding of the needs of our pupils?



Professional learning

Fran Haynes from Durrington Research School on the EEF’s CPD guidance.

https://vimeo.com/643409456/4d79282877

EEF recommendations:

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-
professional-development/EEF-Effective-PD-Recommendations-Poster.pdf

https://vimeo.com/643409456/4d79282877
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-PD-Recommendations-Poster.pdf


Attendance matters!

• Research evidence suggests that extrinsic rewards to improve attendance have little impact, and may 
have the opposite of the desired effect: reward = relax!

• Relational approaches tend to be more effective: ‘spread them out!’ 
• Understanding the factor-categories that drive of poor attendance is key (physical health, mental 

health, systemic / attitudinal and school behaviour related).
• Giving parents accurate information about how their child is attending compared to their peers can 

impact on behaviours.
• Creating a shared agency for attendance, in parents friendly language is important.
• Adaptability to ensure families feel valued / welcomed is vital: ‘I’ve learnt that I need to be a 

chameleon… so to ensure that I’m making families feel comfortable. That is my job’ (head)
• Children thriving in the classroom and experiencing success in learning matters. Level the playing field.
• Improved attendance is a whole school responsibility. 
• Teacher – pupil interactions are the glue that makes attendance stick. ‘
• ‘We are a challenge seeking species!’ (Mary Myatt)
• How can the wider curriculum / enrichment help?
• Everyone needs joy in their lives (the Castleford Prom!)
• Informal conversations with *all* families matter. 
• Every interaction is an intervention. 



Sources of evidence

• https://attendanceworks.org/wp-content/uploads/2017/09/Teaching-Attendance2.0-Summary_final.pdf

• https://www.edutopia.org/article/extrinsic-motivation-it-might-be-even-worse-you-thought

• https://www.bps.org.uk/sites/www.bps.org.uk/files/Policy/Policy%20-%20Files/Behaviour%20Change%20-
%20School%20attendance%2C%20exclusion%20and%20persistent%20absence%20%282017%29.pdf

• https://www.tes.com/magazine/teaching-learning/general/what-research-tells-us-about-fixing-attendance

• https://leadinglearner.me/2017/07/02/absences-matter-and-you-can-help/

• https://marcrowland.files.wordpress.com/2018/04/hampshire-report8.pdf

• https://marcrowland.files.wordpress.com/2021/02/closing-the-disadvantage-gap-2.pdf

• https://www.nfer.ac.uk/media/3338/being_present_the_power_of_attendance_and_stability_for_disadvant
aged_pupils.pdf

https://attendanceworks.org/wp-content/uploads/2017/09/Teaching-Attendance2.0-Summary_final.pdf
https://www.edutopia.org/article/extrinsic-motivation-it-might-be-even-worse-you-thought
https://www.bps.org.uk/sites/www.bps.org.uk/files/Policy/Policy%20-%20Files/Behaviour%20Change%20-%20School%20attendance%2C%20exclusion%20and%20persistent%20absence%20%282017%29.pdf
https://www.tes.com/magazine/teaching-learning/general/what-research-tells-us-about-fixing-attendance
https://leadinglearner.me/2017/07/02/absences-matter-and-you-can-help/
https://marcrowland.files.wordpress.com/2018/04/hampshire-report8.pdf
https://marcrowland.files.wordpress.com/2021/02/closing-the-disadvantage-gap-2.pdf
https://www.nfer.ac.uk/media/3338/being_present_the_power_of_attendance_and_stability_for_disadvantaged_pupils.pdf


The review of outcomes section is about reflecting on the 
effectiveness of our ongoing strategies. We might adjust and 
change approaches based on ongoing evaluation. This is 
fundamental to better long term outcomes for pupils.

Remember that a number of planned strategies might not 
have been fully implemented due to Covid 19 restrictions and 
partial school closures. Resources were often diverted to 
support acute and unplanned need arising from the 
pandemic. 



This final further information section links to the initial intent 
statement. It looks to help school leaders to articulate how 
their strategies are evolving, adapting and changing over time. 
Anyone who visits a school to learn about their Pupil Premium 
strategy will see a ‘still from a reel of film’. This section helps 
to add to that. Again, to tell the story of the school and its 
evolving approach to disadvantage. This is important as our 
knowledge about how best to do this improves all the time. 

Five years ago, label led / accountability led approaches were 
common. The most exciting change for our disadvantaged 
pupils, and those that work with those pupils is that schools 
are focusing on the controllable factors impacting on learning 
in ever greater numbers. This is key to success. 



• New EEF Pupil Premium guide
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-
premium/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf

• New DfE reporting template examples
https://www.gov.uk/guidance/pupil-premium-effective-use-and-
accountability?utm_medium=email&utm_campaign=govuk-
notifications&utm_source=b4adf541-95ad-41a1-88c8-
8f99c2fa52a3&utm_content=daily#strategy-statement-templates

• TES Interview
https://www.tes.com/news/what-pupil-premium-template-examples-mean-schools

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability?utm_medium=email&utm_campaign=govuk-notifications&utm_source=b4adf541-95ad-41a1-88c8-8f99c2fa52a3&utm_content=daily#strategy-statement-templates
https://www.tes.com/news/what-pupil-premium-template-examples-mean-schools


From

‘What are the 
problems with our 

disadvantaged 
pupils?’

to

‘How can we better 
include ALL of our 
pupils in school life 

and challenging 
learning?’ 

Shifting our thinking. Life through the lens of our disadvantaged pupils…
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https://marcrowland.wordpress.com/

https://researchschool.org.uk/unity/
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https://marcrowland.wordpress.com/
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