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Goals and Intentions

Overview -

From October 2024 to July 2025, Rhyl The initiative set out to

Community Primary School led the first e Build system-wide capacity to
phase of a cross-school initiative to support pupils with complex SEND,
strengthen support staff expertise in especially SLCN and Autism.
meeting the needs of pupils with complex e Develop collaborative practice and
SEND. In partnership with Netley, Gospel professional development for

Oak, Primrose Hill and Fleet Primary Teaching and Learning Assistants.
Schools, the initiative responded to a sharp e Strengthen the role of SENDCOs in
rise in pupils with high heed and a national mentoring and strategic planning.
shortage of skilled teaching assistants. The e Improve outcomes and inclusion
project focused on developing for high needs learners in
collaborative practice, peer-led mainstream settings.

professional learning and targeted CPD for
Teaching and Learning Assistants (TLAS),
with a particular emphasis on Speech,

Key beneficiaries included:

Language and Communication Needs Teaching and Learning Assistants: Supported
(SLCN), Autism, and SEMH (Social and through peer observation, reflective practice,
Emotional Mental Health). It aligned with and targeted CPD.

SENDCOs: Enabled to work proactively with
TLAs and embed evidence-based interventions.
. Pupils: Benefited from more consistent,
Education Strategy. informed, and inclusive support.

Why This, Why Now?

Rhyl Primary School experienced a 40% increase in pupils with complex nheeds over
three years—many of whom would previously have accessed specialist provision.
Nationally, the number of pupils with SEND rose by over 100,000 between 2023 and
2024, with a 10.8% increase in EHC plans (DfE, 2025). With declining budgets and limited
access to external specialists, schools must now meet these needs using existing staff
and resources. This initiative sought to address that challenge by investing in the
expertise of TLAs, fostering collaboration, and embedding sustainable, inclusive
practices.

the commitment to inclusive practice set
out in Building Back Stronger, Camden’s
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What we did

Autumn Term 2024
o Established the 135 Support Staff
Partnership Group.
e Each school nominated up to

three Lead TLAS to share best Spring Term 2025
practice. e Visit 1: Visiting TLAs observed

« Conducted a survey of 80 support (O— Lead TLAs in action, followed
staff to identify training needs— by feedback and planning
SEMH emerged as a priority. discussions.

e Held introductory sessions for e Visit 2 Lead TLASs visited
Lead TLAs and SENDCOs to other schools to deepen
define roles and build understanding and engage in
collaborative groups. —O peer coaching.

e Adapted visit schedules to
accommodate TLAs
Summer Term 2025 supporting high-needs pupils.

o Continued peer visits and e Collaborative feedback
observation. sessions were restructured

o Delivered external training - into smaller, focused
SCERTS modelling by CLCS O— discussions led by Rhyl
and reflective practice training SENDCO.

by CAMHS and PLSS.

o Hosted a reflective session for
SENDCOs led by CAMHS
clinical psychologist.

e Began developing a shared
resource bank (Padlet) for best
practice—ongoing into 2025-
26.




Key Learning

Improving TLA Expertise

e TLAs gained confidence through
observation, feedback, and
modelling.

e Those with limited access to
OT/SALT benefited from seeing
interventions in action.

e TLAs refined their practice and
became stronger advocates for pupils
with SEND.

e Peer learning reduced reliance on
SENDCOs and fostered a culture of
shared responsibility.

Improving Recruitment and
Retention

e TLAs felt recognised and
valued, boosting morale and
motivation.

o Reflective sessions helped
TLAS see their evolving role in
strategic SEND provision.

e SENDCOs deepened their
understanding of TLA
strengths and developed
stronger working relationships.

Key Takeaways

Dedicated coordination is essential
A central lead ensures consistency, follow-through, and shared learning across
multiple settings.

Flexible models are needed to release TLAs

TLAs supporting high-needs pupils are often least able to attend training. Research
from the Education Policy Institute highlights the need for flexible CPD models to
ensure equity in access and impact.

Peer observation and coaching are powerful tools

Observing practice and engaging in reflective dialogue builds confidence and deepens
expertise. This mirrors findings from the EEF's Effective Professional Development
report, which recommends modelling and peer support as key mechanisms for change.

Specialist-led reflective sessions support strategic thinking
SENDCOs and TLAs gained valuable insights through structured discussions with
CAMHS and PLSS professionals.

E——
Rhyl Primary School worked in partnership with:

Netley, Gospel Oak, Primrose Hill and Fleet Primary School London Borough of

Camden.

A pioneering place-based, schools-led, education partnership
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